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ABSTRACT 
"HAVING OUR SAY": HIGH ACHIEVING AFRICAN AMERICAN 
MALE COLLEGE GRADUATES SPEAK ABOUT PARENTAL 
INVOLVEMENT AND PARENTING STYLE 
By Lynn Cheryl Lanier Odom 
August 2013 
This study examined the patterns of parental involvement and parenting styles of 
a particular sample of academically successful African American males who attended and 
graduated from historically Black colleges or universities More specifically, investigated 
was the presence of any relationships between parental involvement, parenting styles, 
grade point average, family structure, and parent(s) educational level. An online self-
report instrument was administered to 36 participants. Information gathered focused on 
how the graduates viewed their parents' child-rearing or parenting style during their 
educational experiences from kindergarten to the 12th grade. Three students agreed to 
participate in interviews designed to provide more information regarding their 
perceptions of their academic success. Trends found in the data indicated that parents 
were involved every step of the way by holding their son(s) accountable, instilling the 
value of hard work, mandating the obeying of rules, encouraging curiosity, fostering a 
rich learning environment, and requiring academic excellence. 
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CHAPTER I 
INTRODUCTION TO THE STUDY 
Historical depictions of the African American male have centered on his being 
lazy, unmotivated, dangerous, and without morality or intellect. Some current attitudes 
may reveal that African American males are generally suited for the cotton field, football 
field, or basketball court but may not be suited for the classroom or boardroom (Schott 
Foundation, 2010). Even with the 2008 United States election of its first African 
American President, young African American boys still attend school and do not attain 
the necessary literacy to function in a larger society. Nearly 60 years after Brown v. 
Board ofEducation .(1954), the disparity in academic achievement between African 
American males and other ethnic groups is often misunderstood and supported by 
theories of lack of parental involvement, little or no discipline at home, and fathers absent 
from the child rearing process (Mandara, 2006). 
Although educational research correctly reported the underachievement of 
African American males at the elementary, secondary, and postsecondary levels, 
educators often blame parents, while African American parents see educators as uncaring 
failures with their boys (Mandara, 2006). With only 4 7% of African American males 
graduating from high school during the 2007-2008 school year, many African American 
males find themselves unable to obtain viable and gainful employment (Schott 
Foundation, 201 0). Based on these reports, the odds of successfully completing college 
are bleak at best (Mandara, 2006; Schott, 201 0). 
Statement of the Problem 
Toldson (2008) reported that fewer African American males transition to higher 
education than do Caucasians. One of the greatest challenges faced by colleges is the 
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disproportionate number of African American men when compared to African American 
women attending college. Jaschik (2005) suggested approximately two thirds of African 
American students in higher education are females. Jaschik further stated that 
recruitment and retention of male African American students present a complex group of 
issues, as the problem with underrepresentation of African American males in higher 
education begins with K -12 schooling. 
Cuyjet (2006) cited poor school environments, discriminatory practices such as 
tracking, and the disproportionality of African American males staffed into special 
education as possible reasons for these statistics. Cuyjet concluded that many African 
American males fail to consider academic achievement, or even high school graduation, 
as a worthwhile or desirable goal. Some may even consider achievement as not cool 
among their peers. Even with the bleakness of these statements, there are African 
American young men who are excelling academically and making different choices 
(Cuyjet, 2006). Cuyjet reported that for some unknown reason or reasons, these young 
men escape the stereotypes and complete their secondary education and attend college. 
Furthermore, they graduate from college and many are considered high achieving African 
American males (Cuyjet, 2006). 
Noguera (2003) argued that regardless of negative statistics regarding the plight 
of African American males, there is good news. Noguera (2003) reported that, "Most 
African American males are not in prison, do not commit suicide, and have not 
contracted HIV I AIDS" (p. 431 ). Although Noguera agreed there are significant problems 
that confront African American males, understanding the number of African American 
males who escape or overcome being part of these statistics and how or why they escaped 
the problems or issues associated with this dilemma may help to shield and provide a 
safety net for more African American males to achieve success in these educational 
setting. 
Harper (2006) reported there is no single pathway for success in education and 
"nothing is more important than the consistent articulation of high expectations from 
parents" (p. 73). Hrabowski, Maton, and Greif (1998) interviewed dozens of successful 
African American college students and their parents and found these parents were 
employing old-fashioned approaches to child rearing that were spiritually grounded. 
Additionally, parents encouraged their children to read and guided them toward positive 
influences and educational opportunities. Hrabowski et al. explored a body of research 
that focused on the strengths, resilience, and empowerment of African American youth. 
Included in this study were African American youth involved in activities that nurtured 
and cultivated leadership and artistic abilities, resiliency among African American youth 
who succeeded despite unfavorable odds, and empowerment research that examined 
ways that African American youth developed an inner sense of power in order to achieve 
despite environmental barriers. Hrabowski et al. posited that at least one supportive 
adult, inside or outside the family, was vital for student success. 
Fleming (200 1) claimed there was evidence that the impact on African American 
students was more positive at historically Black colleges and universities (HBCUs) than 
at historically White colleges and universities (HWCUs). Even with occasional limited 
resources, African American students who attended HBCUs "purchased psychological 
well-being, cultural affinity, nurturing relations, and happiness" (Allen, 1987, p. 30). 
Fleming (200 1) suggested that the African American college advantage resided in the 
"constructive networking that can be done with teachers, peers, mentors, and friends as 
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opposed to the isolation that is sometimes reported from African American students at 
HWCUs" (p. 598). 
Hrabowski et al. (1998) brought attention to the idea of exploring and defining 
why some young African American males are academically successful in their book, 
Beating the Odds: Raising Academically Successful African American Males. Through 
this research, these authors gave voice to an unnoticed and little researched population. 
These young men had their say regarding their struggles in and outside the classroom. 
They beat the odds and were successful. The colloquialism having our say, speaks to one 
giving a point of view, opinion, or reflection. During the 1990s, African American 
centenarians Sadie and Bessie Delaney popularized this saying in their book entitled 
Having Our Say: The Delany Sisters' First 100 Years (Hearth, Delany, & Delany, 1993). 
Statement of Purpose 
The purpose of this study was to examine the patterns of parental involvement 
and parenting styles of a particular sample of academically successful African American 
males who attended and graduated from historically Black colleges and universities. 
More specifically, the researcher explored the presence of relationships between parental 
involvement, parenting styles, grade point average, family structure, and parent(s) 
educational level. The study used a self-report instrument that focused on how the 
graduates viewed their parents' child-rearing or parenting style and how the graduates 
viewed their parents' involvement in school during their educational experiences from 
kindergarten through 12th grade. This study explored and contributed to the limited body 
of knowledge regarding a specific sample of successful African American young men 
who have equipped themselves educationally and are recognized as high achievers. By 
identifying the parenting styles and parent involvement practices of successful African 
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American parents, school leaders could benefit from the study by gaining new knowledge 
that may increase the involvement of parent stakeholders in schools. Additionally, this 
study could empower parents with effective parenting strategies that could help them to 
promote school success for their children. 
Background ofthe Study 
Current views of parental involvement in schools date back to 1930 when 
educators and other professionals attended the White House Conference on Child Health 
and Protection (Price-Mitchell, 2009). During this conference, it was proposed that 
parent education would help teach parents the norms of society and how to raise children 
properly (Berger, 1991 ). Gordon (1977) characterized schools at that time as closed self-
sufficient systems where principals, teachers, counselors, and other staff were specialized 
with fragmented responsibilities. Schools saw no reason to include parents in the 
education of their own children, and parent education was mainly for immigrants who 
needed to assimilate cultural and behavioral values of the dominant middle class 
population (Gordon, 1977). Gordon also suggested, "Home is important and basic for 
human development; parents need help in creating the most effective home environment 
for development; and the early years of life are important for life-long development" (p. 
72). Gordon (1977) concluded parents and teachers can learn from each other, and 
school officials should develop new attitudes about parents and participate in 
collaborative and effective communication regarding students and their development. 
Title 1 ofNo Child Left Behind (U.S. Department of Education, 2001) and the 
reauthorized Elementary and Secondary Education Act of 1965 provided federal funds to 
states, districts, and schools for the purpose of increasing the quality of America' s 
schools and improving the success for all students. Although adequate yearly progress 
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was the most publicized part ofNCLB, involving all families in the educational process 
was a mandate found in this legislation. Title 1 ofNCLB, Section 1118 requires schools, 
districts, and states to develop policies on partnerships and to conduct programs that 
encourage and facilitate educational partnerships between schools and parents. This 
became the focus of parental involvement or parental engagement. NCLB legislation 
require that schools must demonstrate methods to connect with families by motivating 
them to get involved in developing, implementing, and assessing the local educational 
agency' s parental involvement policy as well as sharing in the responsibility for high 
student academic achievement (U.S. Department of Education, 2001). 
Research provides compelling evidence there is a relationship between student 
success in school and parental involvement in K -12 education (Abdul-Adil & Farmer, 
2006; Yan, 1999). However, there has been negative discourse when researchers 
investigated and compared African American parents' patterns of parental involvement 
with Caucasian middle class standards, which historically painted a dismal outlook for 
African American males and their academic achievement (Yan, 1999). Abdul-Adil and 
Farmer defined parental involvement inclusively to "consist of any parental attitude, 
behavior, style, or activity that occurs within or outside the school setting to support a 
child' s academic and or behavioral success in the school in which they are currently 
enrolled" (p. 2). Studies further reported that students benefitted when their parents were 
involved in their child(ren)s ' schools (Henderson & Berla, 1994). Abdul-Adil and 
Farmer also reported that a child' s readiness, school attendance, attitudes toward 
education, and postsecondary education entry were directly related to parental 
involvement. Some researchers have suggested that parenting style, or the way a parent 
or parents raise a child might relate to academic achievement (Mandara, 2006). Multiple 
findings have made it clear that the relationship is complex. Mandara found within 
cultures, that qualitatively different versions of each parenting style exist and many 
studies have attempted to apply dominant culture standards to African Americans. 
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The results of this study may add to the limited body of literature regarding why 
some African American males succeed in college regardless of the current statistics and 
bleak forecasts for them. Seemingly, they are overcoming peer pressure and media 
depictions of the African American male by matriculating through higher education and 
receiving college degrees. With more understanding about what happens to this cadre of 
educated African American men, there may be K -12 applications for the education of 
African American boys regarding parental involvement and implications related to 
parenting styles. Perhaps a common set of themes or recommendations will evolve that 
can be generalizable to parents of African American boys. 
Research Questions 
Questions answered during this research included the following: 
1. Which parenting style (authoritative, authoritarian, or permissive) is most often 
cited by graduates as measured by the Parenting Styles and Dimensions Questionnaire-
Short Version (PSDQ-Short)? 
2. Are there parental involvement and parenting styles differences based on who 
raised the graduate? 
3. Are there parental involvement and parenting styles differences based on the 
parent(s) educational level? 
4. Is there a statistically significant relationship between graduates' grade point 
average and parental involvement? 
5. Is there a statistically significant relationship between graduates' grade point 
average and parenting style (authoritative, authoritarian, or permissive)? 
6. What are the graduates' perceptions of K -12 parental involvement and 
parenting style attributes that contributed to their success? 
7. What suggestions related to parental involvement and parenting styles do 
African American graduate males have for parents currently raising African American 
boys? 
8. What level of parental involvement do graduates report as measured by the 
High School and Family Partnership Questionnaire for Students? 
Hypotheses 
The following hypotheses for Research Questions 2-6 guided this study: 
Ho 1. There are no significant differences among the authoritative, authoritarian, 
and permissive parenting scores of successful African American graduate males. 
H02. There are no significant differences in parenting scores (authoritative, 
authoritarian, and permissive) and parental involvement scores (parent involvement 
activities, student role in family decision making) by who raised the successful African 
American graduate males. 
H03. There are no significant differences in parenting scores (authoritative, 
authoritarian, and permissive) and parental involvement scores (parent involvement 
activities, student role in family decision making) by mother's educational level. 
Ho4. There are no significant differences in parenting scores (authoritative, 
authoritarian, and permissive) and parental involvement scores (parent involvement 
activities, student role in family decision making) by father's educational level. 
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H05. There is no statistically significant relationship between graduates' grade-
point average and parental involvement scores (parent involvement activities, student role 
in family decision making). 
H06. There is no statistically significant relationship between graduates' grade 
point average and parenting scores (authoritative, authoritarian, and permissive). 
Definitions 
African American. Refers to a student's self-identification as an American of 
African descent (Merriam-Webster, 2013). 
Authoritarian parent. Authoritarian parents are highly demanding and directive, 
but not responsive. These parents have strict rules, expectations, and tend not to express 
much warmth or nurturing, punish without explanation, and give children very little 
choice (Baurnrind, 1971). 
Authoritative parent. Authoritative parents are both demanding and responsive. 
These parents are often more democratic. Authoritative parents are willing to listen to 
questions and are more responsive to their children. These parents are more nurturing 
and forgiving. Baurnrind (1971) described authoritative parents as wanting their children 
to be assertive, socially responsible, self-regulated, and cooperative. Young (2006) 
defined this as the "enlightened" (p. 35) parenting style when surveying African 
American parents. 
Family structure. Family structure is the composition and membership of the 
family (Farlex, 2012). 
Historically Black colleges and universities (HBCUs). Institutions of higher 
learning established for African American students with enrollment comprised 
predominately of African American students (Roebuck & Murty, 1993). 
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Historically White colleges and universities (HWCUs) . For the purposes of this 
study, those American institutions of higher learning serving majority White populations 
and not classified as a HBCU. 
Indulgent or permissive parent. An indulgent parent is permissive or 
nondirective. These parents often take on the role of being a friend to their child or 
children (Baumrind, 1971 ). 
Parental involvement. Parental involvement in a child's education encompasses a 
wide range of home and school activities. Parents participate with the child in home 
activities and some activities are collaborative among home, school, and community. 
Epstein' s (1995) topology includes parenting, communicating, volunteering, engaging in 
learning at home, collaborating with community, and decision making. Other operational 
definitions cited by Price-Mitchell (2009, p. 12) include the following: 
1. Parent-child interaction around homework (Clark, 1993: Cooper, Lindsay, & 
Nye, 2000); 
2. Aspirations parents hold and communicate for their children's academic 
achievement (Bloom, 1980; Lopez, 2001); 
3. Parents' participation in school activities (Mapp, 1999; Stevenson & Baker, 
1987); 
4. Parental rules imposed in the home that affect education (Keith, Reimers, 
Fehrmann, Pottebaum, & Aubey, 1986); and 
5. Developing a supportive home environment (Desforges & Abouchaar, 2003). 
Parenting style. Parenting style is a complex activity that includes many specific 
behaviors that work individually and together to influence child outcomes (Baumrind, 
1967). 
Uninvolved parent. Uninvolved parents may fulfill a child's basic needs but are 
generally detached from their child's life. In some cases, these parents may neglect or 
reject the needs of their child (Maccoby & Martin, 1983). 
Delimitations 
The following delimitations are applicable to the study. 
1. The graduates sampled voluntarily participated. 
2. The study was delimited to African American male graduates. 
3. The study was delimited to graduates ofHBCUs in the United States. 
4. Generalizations were applied to populations with similar characteristics. 
5. Participants were selected from a sample of convenience. 
Assumptions 
The following assumptions are applicable to the study: 
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1. It was assumed that all information reported in the questionnaire was accurate 
and honest. 
2. It was assumed that each participant was reared in an environment with 
parent(s) or guardian(s). 
3. It was assumed that each participant followed all instructions and answered all 
questions in a manner that was consistent with the purpose of the survey and interview. 
Justification 
This study was designed to examine graduates ' perceptions of their parent 
involvement and parenting styles. The body of knowledge and research related to 
African American males who are avoiding the stereotypical behaviors and graduating 
from college is limited. Much can be gained by exploring what factors produce success 
in high achieving African American males. This exploration can be beneficial to parents, 
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teachers, and administrators working with students in K -12 settings and beyond 
regarding parent involvement and training for parents on parenting styles. Increasing 
parental involvement may result in the successful enrollment of African American males 
in higher education programs. 
Summary 
The academic achievement of African American males is controversial and 
historically rooted in the foundation of the United States and public education. Long 
considered inferior and un-teachable, there currently is research interest in those African 
American males who defy this stereotype and successfully matriculate from kindergarten 
through 12th grade. These young men continue to be an enigma while attending and 
graduating from colleges and universities. This research studied the attitudes and 
impressions regarding parental involvement and parenting styles of a sample of high 
achieving African American male college graduates. These young men will add to the 




REVIEW OF THE LITERATURE 
In 2010, The Schott Foundation for Public Education published, "Yes We Can: 
The Schott 50 State Report on Public Education and Black Males ," citing that all children 
can learn (Schott Foundation, 2010). The authors claimed that in some communities, 
traditional public schools are providing students with a substantive opportunity to learn. 
However, most states are not providing adequate support and resources for all students. 
The African American male is not on course toward the national goal of becoming a 
global leader in postsecondary attainment by 2020 (Schott Foundation, 2010). This goal, 
set by President Barack Obama (2009), is supported by evidence that the number of 
Americans with college degrees must increase in order for the United States to be 
competitively positioned in a global market (Schott Foundation, 2010). The Schott 
Foundation reported that only 47% of African American males graduate from high 
school. Furthermore, the study suggested that social policies and practices have 
influenced the disparities that are prevalent by race~ social class, and zip code. These 
disparities relate to the allocation of educational opportunities and resources and not by 
the abilities of African American males (Schott Foundation, 2010). 
Theoretical Framework 
Several theories influenced this study. These theories include Bronfenbrenner's 
(1986) and Spencer' s (2006) ecological theories. Also influential were Epstein' s (1995) 
and Hoover-Dempsey and Sandler's (1995, 1997, 2005) home-school partnership 
models, social capital theory, and role construction theory. 
Bronfenbrenner's (1986) ecological theory is a model that includes five systems 
that interact with a child: (a) the microsystem is the setting in which the child lives. It 
14 
includes the family, peers, school, and neighborhood; (b) the mesosystem refers to the 
relationships between microsystems or connections between contexts; (c) the exosystem 
includes all the outer forces that influence the microsystem; (d) the macro system is the 
term used to explain the culture and values that are defined by the child' s microsystem 
and meso system; and (e) the chronosystem describes the transitions or environmental 
events throughout life. Bronfenbrenner proposed that home and school are the two main 
components of parental involvement. These factors influence a child's development; 
thus, parents and teachers should work collectively and cohesively for the benefit of the 
child (Bronfenbrenner, 1986). 
Spencer' s (2006) phenomenological variant of ecological systems theory 
highlights the unique developmental experiences of African American children. More 
specifically, this theory examines the why of developmental trajectories of African 
American children. Because academic development takes place in a social context, this 
framework combines the individuals' intersubjective experiences with Bronfenbrenner's 
ecological theory (Spencer, 2006). These experiences can include racism, inequity, and 
psychological support or its absence. Spencer asserted that African Americans are not a 
homogeneous group and some studies fail to consider this. Spencer also claimed that the 
phenomenological variant of ecological systems theory is useful when researching the 
unique experiences of African American children. Spencer' s theory serves as the 
foundation for gender- and race/ethnicity-focused research that addresses resiliency, 
identity, and competence formation processes for diverse youth in both the United States 
and abroad (University of Chicago, 2012). 
Epstein (1995) presented a model that shows how home, school, and community 
should function as a partnership. Although separate, these overlapping elements 
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influence student success. This partnership includes six types of parental involvement: 
(a) parenting, (b) communicating, (c) volunteering, (d) learning at home, (e) decision 
making, and (f) collaborating with the community. Epstein explained this framework is 
intended to help educators develop comprehensive programs that support the school-
home-community partnership. The model suggested that the adults in the home, school, 
and community form interdependent connections intended to foster student success. 
When examining parental involvement, researchers often use the social capital 
theory as the theoretical framework for their studies. Social capital theory is based on the 
work of Bourdieu (1986) and Coleman (1988, 1992). Social capital refers to the 
relationships, or networks, persons maintain for the purpose of acquisition and 
transmission of knowledge related to their children's education. Coleman ( 1992) 
described three forms of social capital: (a) level oftrust, (b) information networks, and 
(c) social norms. Bourdieu asserted that various forms of capital are required to sustain 
levels of privilege, class, and social status. Coleman (1992) believed that families are 
responsible for conforming to certain norms to assure the success of their children, while 
Bourdieu emphasized the hindrances individuals have accessing resources. Collectively, 
studies have shown that the decisions made by parents about how to be involved in their 
children' s schooling may be influenced by the parents' social networks and the degree to 
which they want to conform to school norms or middle class practices (Gavin & 
Greenfield, 1998). 
Hoover-Dempsey and Sandler (1995, 1997, 2005) presented a theoretical model 
of the parental involvement process. From a psychological standpoint, their model 
explained why parents become involved in their children' s education and how their 
involvement makes a difference in student outcomes. Hoover-Dempsey and Sandler 
(2005) refined their model in 2005, claiming there is a reciprocal relationship between 
theory and measurements. Specifically, their research continued to explore the link 
between parents' psychological motivations for involvement and their involvement 
behavior (Hoover-Dempsey & Sandler, 2005). 
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Price-Mitchell (2009) used system theory, complexity theory, and organizational 
theory to suggest that boundary dynamics are necessary when developing parent-school 
partnerships. These partnerships help children succeed through an emergent process of 
dialogue and relationship building in the peripheral spaces where parents and schools 
interact on behalf of children. Price-Mitchell suggested reframing these partnerships in 
the context of schools as teaching communities that generate new knowledge and 
innovation between teachers and parents. This theory is supported by the research 
conducted by Casanova ( 1996). Casanova posited that "parental involvement has 
multiple meanings and has been operationalized in studies in a variety of ways" (p. 30). 
Casanova proposed parental involvement does not always mean the same thing to 
everyone and it is not always positive. Consequently, parental involvement terms must 
be made clear, fair, and consistent among the school, home, family, and ethnicities within 
a given community (Casanova, 1996). 
Historical Background 
Fultz and Brown (2008) framed the historical background of African American 
males related to educational policy. During the 1980s, educational researchers brought 
attention to the perilous plight of African American men. Terms such as endangered and 
at risk were highlighted in movies, magazines, and scholarly writings and used to 
describe the angry and alienated African American male. Clatterbaugh (1997) reported 
that African American males have always been a "sociopolitical issue" (p. 159). Fultz 
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and Brown proposed that history records tension and debate between African American 
males and government. Fultz and Brown (2008) suggested that embedded in the thought 
of slave revolts usually led by educated men, was the seed of anti-education and anti-
assembly. 
Beginning in the colonial period, education was contested and only offered 
through church programs funded by the rich (Fultz & Brown, 2008). These philanthropic 
schools were both coeducational and single gender. By 1800, greater attention was 
necessary for young African American men in terms of academics and behavior (Fultz & 
Brown, 2008). During that time, some schools supported developing well educated 
African American men, while other schools were for social control and preventing 
"disorderly and riotous conduct" among newly emancipated African Americans (Rury, 
1985, p. 237). 
The 1900s brought a change in educational policy. According to Rury (1985), 
early in the century, one of the major concerns for education in the United States was 
securing the basics for African American students in the South. Initially, schools for 
African American students were substandard with poor resources and teachers. In the 
aftermath of Brown v. Board of Education ( 1954 ), the needs for public schools turned to 
providing equal facilities, well-trained teachers in high schools, and publicly funded 
institutions of higher education for African American students (Anderson, 1988). 
After the passage of the Civil Rights Act of 1964, new ideas about African 
American students emerged. African American students were often referred to as 
"students of color" from low-income families who were not expected to perform well in 
schools. Fultz and Brown (2008) claimed that theorists of that time believed that these 
"cultural, social, and psychological deficits" (p. 863) were because of the conditions that 
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resulted in the home. A United States policy report completed in 1965 by sociologist 
Daniel Patrick Moynihan, The Negro Family: The Case for National Action, claimed that 
"at the heart of the deterioration of the fabric ofNegro society is the deterioration ofthe 
Negro family" (U.S. Department ofLabor, 1965, p. 54). Another cited condition of the 
African American culture that was becoming common during the mid-1900s was the 
"growing absence of the African American father and male unemployment" (Rainwater 
& Yancy, 1967, p. 51). 
In the 1970s, the effective schools movement began to bring attention to the 
structures of dominance within schools (Persell, 1977). With increased awareness, it 
became clear that African American students were victims to student tracking, 
disproportionate special education placement, and lower teacher expectation (Fultz & 
Brown, 2008). To enhance K -12 student achievement and improve outcomes, 
independent African American private schools were created. The schools' curricula were 
often based on Afrocentric cultural beliefs and principles (Fultz & Brown, 2008). Parents 
sought alternative ways for their children to be educated and desired something they 
perceived as better. The fear of being caught in a system that historically underserved 
African American students brought action from parents and African American 
educational advocates (Fultz & Brown, 2008). 
African American Males 
Graves (20 1 0) reported less than 8% of African American males between the ages 
of 15 and 29 graduated from college. For this same age group, about 17% ofEuropean 
Americans and 35% of Asian American students graduated from college. Additionally, 
African American men were also disproportionately incarcerated in jails across the 
United States (U.S. Department of Justice, 2004). Graves reported that, "The causes of 
these disparities are multifaceted and are within the historical framework of American 
Society" (p. 264). Economic conditions such as racial housing discrimination (Ross & 
Turner, 2005); discriminatory school discipline practices (Skiba, Nardo, & Peterson, 
2002); and racial discrimination in shopping experiences, law enforcement contact, and 




Graves (20 1 0) suggested that the historical underachievement of African 
American males begins in elementary school. The National Center of Education 
Statistics (2007) described African American males as the lowest performers on 
standardized academic achievement assessments. This underachievement was worsened 
by the overrepresentation of African American males in special education (Harry & 
Klingner, 2006). Graves reported that many studies detail the negative outcomes of 
African American males; however, less attention has been given to the availability of 
studies that document the antecedents and interventions for the problems (Swanson, 
Cunningham, & Spencer, 2003). Monroe (2005) conjectured that parents cannot change 
the stereotypes and views others have of African American children; while Graves 
proposed that developing an understanding of the factors that are modifiable and 
contribute to high achievement in African American students should be explored. Abdul-
Adil and Fam1er (2006) supported Graves's recommendations and added there is a body 
of research that supports parental involvement, a factor parents can influence. Parental 
involvement improves student achievement in schools (Abdul-Adil & Farmer, 2006). 
Parental involvement has consistently been related to high levels of academic 
achievement (Fan, 2001). Because parental involvement is complex and can include a 
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variety of parent behaviors, multiple typologies of parental involvement should be 
considered when evaluating the construct (Fan & Chen, 2001). Graves (2010) concluded 
that while most studies examined the influence of parental involvement on later 
educational outcomes, few have addressed the importance of parental involvement at 
school entry. Graves reported that, "Analysis of parental invo]vement at school entry 
allows researchers to establish a baseline for interventions aimed at increasing 
achievement among African Americans" (p. 266). 
By examining data from the Early Childhood Longitudinal Study-Kindergarten 
through Third Grade longitudinal file , Graves (20 1 0) investigated if African American 
males were being negatively impacted in schools based on the level of parental 
involvement they received as compared to African American females when starting 
elementary school. Wong and Rowley (200 1) reported that comparing parental 
involvement between ethnic groups is ineffective. They reasoned that this type of 
comparison implied that non-European Americans are deficient in some way, thus 
making this research of little value. Graves supported the intra-ethnic group comparison 
of parental involvement at school entry. This allowed for insight and understanding of 
the gender achievement gap between African American males and African American 
females. 
According to Graves (20 1 0), research findings have suggested that as African 
American males advance through their elementary experience, less has been expected 
academically when compared to their African American female peers. Additionally, 
children's development before they enter kindergarten (e.g. , parent involvement before 
formal school, preschool, and cultural exposure) was most important in the development 
of reading and math skills (Graves, 201 0). 
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Historically Black Colleges and Universities 
HBCUs are those institutions established prior to 1964 with the sole mission of 
educating African Americans (Hill, 1985). They did this exclusively from 1865 to the 
1950s (Hoffman, 1996). The First Morrill Act (also known as the National Land-Grant 
Colleges Act of 1862) made postsecondary education available to a more Americans, 
including African Americans (Palmer & Gasman, 2008). Later the Freedman's Bureau 
(1865) was established to support the few HBCUs that existed. By 1890, the Second 
Morrill Act led to the development of 19 HBCUs. This expansion ofHBCUs was 
supported by the Plessy v. Ferguson (1896) decision, which established the law to set up 
separate but equal schools. By 1973, there were more than 100 HBCUs. 
Brown v. Board of Education (1954) caused states to dismantle dual systems of 
higher education (Hill, 1985), and predominately White institutions were required to 
open their doors to African American students. This dismantling resulted in mergers and 
closures ofHBCUs. Those that remained were either state supported or privately funded 
and open to all who chose to apply (Hoffman, 1996). 
During the 1970s, researchers began to look at the effect HBCUs had on students 
who attended them. Allen (1992) claimed that African American students who attend 
HBCUs have better academic performance, greater social involvement, and higher 
occupational aspirations than Black students who attend White schools. The HBCU 
experience provided African American students with feelings of engagement, extensive 
support, acceptance, encouragement, and connection (Seifert, Drummond, & Pascarella, 
2006). Proponents ofHBCUs argue that these schools have the ability to integrate 
students into college life and extracurricular activities, as well as provide the mentoring 
and social development to foster ethnic pride and self-esteem (Harper, Carini, Bridges, & 
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Hayek, 2004). The academic offerings at HBCUs were such that they met the needs of 
their students. Additionally, the nurturing campus environment and faculty relationships 
were thought to assist students in their academic quest (Seifert et al., 2006). 
Kim and Conrad (2006) proposed that HBCU s significantly contribute to higher 
education in the United States and, consequently, merit strong financial and physical 
support from the public and private sector. Their research offered that there was no 
measurable difference between HBCUs and HWCUs in terms of student degree 
completion. However, their findings showed that HBCUs did as well as HWCUs in 
producing college graduates. Kim and Conrad (2006) considered this remarkable as 
HBCUs often had fewer resources and African American students had traditionally 
performed lower academically in high school when compared to their counterparts at 
HWCUs. These researchers prescribed a closer analysis ofHBCUs to analyze the 
academic experiences of African American students who attend these higher education 
institutions. Kim and Conrad (2006) concluded that HBCUs are effective and an integral 
part of the higher education experience. 
Palmer and Gasman (2008) studied the role of social capital at HBCUs. Cited 
was HBCU s' ability "to create an environment in which African Americans are educated 
regardless of their academic preparation, test scores, socioeconomic status or 
environmental circumstances" (Palmer & Gasman, 2008, p. 53). Further claims of 
HBCUs were they promote social mobility for African Americans as well as nurture the 
academic talents and potential of its students. Palmer and Gasman found that HBCU 
administrators and faculty went beyond their formal roles, exhibiting care and concern 
for their students. Additionally, students encouraged each other and created a sense of 
persistence (Palmer & Gasman, 2008). 
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Parental Involvement 
Lawson (2003) suggested that the "language of parental involvement is used 
when schools are the unit of analysis and children' s achievement is the primary focus" (p. 
79). Furthermore, parental involvement examines ways in which parents participate or 
engage in activities designed by the school. Lawson described a "school-centric" (p. 80) 
continuum where parents have very little influence or power. Parental involvement can 
be best described as participation in such school activities as extracunicular, volunteer, 
or, in extreme cases, "partnering in school problem solving" (Lawson, 2003, p. 80). 
Some cunent studies substitute the terms parent engagement or parent participation as 
terms for parental involvement 
Epstein (1995) provided a framework that gives additional descriptors for parental 
involvement. This framework was generally used to develop school and family 
partnerships. The six different types of involvement for this model of parental 
involvement included: parenting, communicating, volunteering, learning at home, 
decision making, and collaborating with the community (Epstein, 1995). Abdul-Adil and 
Farmer (2006) defined parental involvement inclusively to consist of "any parental 
attitude, behavior, style, or activity that occurs within or outside the school setting to 
support a child's academic and or behavioral success in the school in which they are 
currently enrolled" (p. 2). Abdul-Adil and Farmer (2006) reported a child's readiness, 
school attendance, attitudes toward education, and postsecondary education entry as 
being directly related to parental involvement. 
Huang and Mason (2008) reported that while parental involvement appears to 
benefit children and their parents, some research suggests that African American parents 
in urban school settings are sometimes not involved. Huang and Mason further claimed 
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that African American parents might be more alienated from public schools than White 
American parents may be. They further conjectured that African American parents may 
attend parent conferences or athletic events; while at other times, they require an 
invitation to be a part of the educational process of schooling (Huang & Mason, 2008). 
Such assumptions may not always apply or hold true across cultural and socioeconomic 
levels (Chavkin & Williams, 1993; Gorman, 1998). 
Fields-Smith (2005) offered an interesting prospective of African American 
parents and their parental involvement in schools. Fields-Smith compared parental 
involvement levels before and after the U.S. Supreme Court Brown v. Board of Education 
(1954) decision. The comparison highlighted the importance oftrust in the home-school 
relationship. Fields-Smith provided documentation to support the idea that prior to 
Brown v. Broad of Education African American parents participated in their children's 
education. 
African American parents have instilled in their children the pursuit of education 
since the time of slavery. During this time, literacy equated with freedom. Even if it 
meant death, after emancipation African Americans built their own schools, provided 
their own transportation, and formed their own parent-teacher associations to support the 
education of their own children (Fields-Smith, 2005). 
During segregation in the South, Fields-Smith (2005) contended that schools 
fostered a collaborative and trusting spirit with parents. During this time, African 
American parents participated in fundraising, worked on school committees that 
influenced curriculum and policy, and attended conferences. Parents also supported the 
educational process at home with supportive activities. If parents were unable to assist 
their child personally, they sought help from a neighbor, a church member, or a friend. 
During segregation, African American parents considered the school's role as being 
solely responsible for the education of their children (Fields-Smith, 2005). 
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Comer (1986) described parental involvement in the 1940s as parents being 
physically present at schools on visiting days or at special times. However, parents' 
involvement was indirect, but meaningful and constant. Parents had direct interaction 
and informal conversations with teachers at the grocery store or at church, as teachers 
were a part of the same community as their students. For these reasons, parents trusted 
teachers and administrators, and the outcome was mutual respect between the home and 
school. Included with this trust and respect was the idea that schools, administrators, and 
teachers would guide the students and parents correctly. The educational responsibility 
was shared and the strong community bonds and understandings of the African American 
struggle translated into a commitment by all parties involved (Comer, 1986). 
Fields-Smith (2005) contended that since desegregation, African American 
parents have been bombarded with lack of understanding, language barriers, teachers' 
low expectations, and social incongruence between home and school. Additionally, 
principals have lost much of the local control in the schools they lead. Parents also feel 
they must initiate and maintain the parent-teacher relationship. Fields-Smith concluded 
that educators must know how African American parents, as well as other parents, define 
parental involvement. These findings suggested that parents respond to teachers' 
requests to be involved when that involvement is specified (Fields-Smith, 2005). 
Y an ( 1999) agreed that the search for strategies for improving academic success 
should include parental involvement. However, parental involvement can have multiple 
meanings. Further claims point to the idea that most studies related to African American 
students and parental involvement examine risk factors and ignore ways in which African 
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American families promote positive school experiences and academic achievement (Y an, 
1999). Clark (1983) reported that African American parents with academically 
successful children modeled a distinctive parent-child type of interaction. These parents 
characteristically established and maintained supportive home environments, engaged in 
frequent and meaningful dialogue with their children, helped them with homework, and 
had clear and consistent behavioral limits. Additionally, parents were able to develop 
and promote positive racial and ethnic self-concepts and socialization skills in their 
children (Clark, 1983). 
Jeynes (2005) examined the effects of parental involvement on the academic 
achievement of African American youth. Jeynes' results suggested that parental 
involvement does have a positive influence on the academic success of African American 
high school seniors. Jeynes reported that African American students with highly 
involved parents had higher test scores on data taken from the National Education 
Longitudinal Survey for years 1990 and 1992. Jeynes suggested that parental 
involvement and socioeconomic status might be relational. Jeynes reported that, "Fathers 
and mothers who have high educational and occupational attainment are likely to have 
high personal drive and determination that is transferred to their children" (p. 270). A 
further argument was that high achieving parents had more income and access to a good 
education and were partaking in the American dream. Highly educated parents 
understand the value of a good education and are more likely to make more sacrifices to 
assure their child's academic success (Jeynes, 2005). 
In another finding, Jeynes (2005) indicated that parental involvement is related to 
family structure and availability. Many single parents and poor families, faced with 
unemployment and underemployment, often do not have the time or energy to work with 
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their children. Parental inaccessibility or reduction in parental participation does not 
mean that they lack the care and concern for the children. J eynes suggested that as a 
parental income increases parents try to improve the educational needs of their children 
with learning aids and educational devices. Parents often seek educational and 
occupational advances for themselves. These advancements improve the overall quality 
of life for their children. Jeynes also cited these socioeconomic increases as expressions 
of parental involvement. 
Jeynes (2005) found that African Americans, as well as the overall student 
population of the study, spend more time with their daughters when participating in 
education than they do with their sons. Ogbu (1992, 1993) pointed to the fact that this 
gender gap may be a piece of a greater and larger puzzle affecting all male students. 
Ogbu concluded that this disconcerting statistic could also be found in college entrance 
and graduation rates. 
Hattie (2009) cited the variability of parental involvement. On one end ofthe 
continuum of parental involvement, parents who engage in spying and surveillance-type 
activities often create negative situations with their children. Children become 
embarrassed or rebellious by this type of parental involvement. Conversely, a more 
active approach to learning garners a more positive outcome. Hattie offered the 
suggestion that the beliefs and expectations of the adults in the home contribute to 
achievement instead of the family structure. Hattie also reported that the encouragement 
and expectations that pass from parent(s) to child have a positive impact. However, 
parents who have difficulty understanding the "language of learning" (p. 70) are 
significantly disadvantaged. These disadvantages compromise the way children are 
encouraged to achieve parental goals and expectations (Hattie, 2009). 
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Fields-Smith (2006) addressed the gaps in the literature regarding the motivations 
of highly involved African American parents. Cited were five themes identified in this 
research: (a) communicating the value of education; (b) staying aware of school 
activities, politics, and culture; (c) developing parent-teacher relations; (d) participating 
in school decision making; and (e) modeling the involvement their own parents had 
during their childhood (Fields-Smith, 2006). Another major finding suggested that age 
and socioeconomic status influenced why parents choose to participate in their children's 
education. Finally, the high self-efficacy demonstrated by African American parents who 
held the belief that parents are needed by the school is attributed to intergenerational 
influences (Fields-Smith, 2006). 
Fields-Smith (2006) found that parents often credit their mother for instilling a 
strong sense of education in them. The practices parents experienced as children 
subsequently were even more intense and varied for their own children (Fields-Smith, 
2006). Finally, being visible and desiring to participate in the school's decision making 
contradicts the African American parental beliefs during segregation (Walker, 1996). 
Today's belief is that parents who are not seen at school are uninvolved (Jackson & 
Remillard, 2005). 
Social Capital 
Diamond, Wang, and Gomez (2006) summarized research related to parental 
involvement and the middle class giving access to social capital and the dominant forms 
of cultural capital. These authors claimed that racial minority groups, as well as working 
class parents, often have limited access to the forms of capital valued by society. 
Minorities usually have access to forms of capital that are only valued within their 
communities. Pattillo-McCoy (1998) reported the church culture that exits within the 
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African American community includes prayer as well as the communal ethos that often 
provides the support, direction, and encouragement to join in community action. Carter 
(2003) claimed that previous research has failed to acknowledge nondominant forms of 
capital. 
Takei, Clark, Shouse, and Chang (2000) suggested that African American 
parental involvement is rooted in nondominant ethnic cultural capital. Their research 
defined a different set on involvement strategies when compared to the dominant culture. 
Diamond et al. (2006) described African American parents' involvement as "front 
stage/activist" (p. 2). This possibly derived from a cultural model that emphasizes 
getting ahead by collective struggle (Fordham, 1996; Fordham & Ogbu, 1986). 
Diamond et al. (2006) suggested other examples of the nondominant cultural 
capital of middle-class African Americans. Parents often reported getting childcare and 
monetary assistance from family members, churches, and other community adults. These 
ethnic resources provided parents time to volunteer in schools and access to additional 
activities external to schools to support learning (Diamond et al. , 2006). African 
American parents often use community-based social capital to compensate for other 
forms of capital (Diamond et al. , 2006). African Americans allow multiple adults to care, 
influence, and reinforce parental expectations related to behavior and academic 
performance. The frequency of these factors relates to the extent African Americans are 
immersed in the cultural traditions of the community. Diamond et al. suggested the 
following set of implications for teacher preparation and school administrative practices 
for educators: 
View parents' distinct involvement strategies as a reflection of their cultural styles 
rather than their levels of investments in education; recognize the non-
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dominate/ethnic cultural capital of parents as valuable and build on it to develop 
stronger home, school, and community connections; recognize that school-based 
expectations of parents is one of many cultural beliefs; and capitalize on 
community-based forms of social capital that exists in racial minority 
communities. (p. 4) 
Currently, principals and teachers stress the importance of parental involvement 
but encounter barriers in communicating with families across boundaries. Moore and 
Lasky ( 1999) suggested that the structures of schooling must shift from closed and 
protectionist to open and inclusionary if parent-teacher partnerships are to flourish. 
Dependent on sociocultural experiences, parental involvement in education may vary 
according to differences in social class, language, traditions, ethnicity, and family type. 
Parenting Styles 
Parenting style refers to strategies, tactics, and behaviors that parents use to 
socialize and control their children (Wentzel & Russell, 2012). In the 1950s, Sears, 
Maccoby, and Levin (1957) examined and documented that parents who were nurturing 
and could control their children also had influence on the child's development. This 
parental behavior seemingly resulted in children who developed self-regulated and 
disciplined behavior. Lewin, Lippitt, and White (1939) observed that a teacher' s 
leadership style in the classroom affected the level of student engagement. Teachers who 
were warm and fair in their behaviors toward students created classrooms that had greater 
student involvement, and where students demonstrated more self-regulation, 
independence, and competence than those students in controlling or permissive 
environments. This research introduced a study of parenting style that focused on the 
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socialization strategies related to demandingness and responsiveness (Wentzel & Russell, 
2012). 
Parents demonstrate control, or demandingness, to the degree that they attempt to 
incorporate a child into the family social structure (Wentzel & Russell, 2012). This is 
done by creating structure and enforcing rules with behavior standards and expectations 
that are age appropriate. Parental warmth and responsiveness emerged from a parent's 
ability to attend and support the well-being, special needs, and interest of a child 
(Wentzel & Russell, 2012). 
Baumrind (1971) conducted extensive research through observations ofhome 
interactions between parents and their young children. Four dimensions were developed 
from this research. Baumrind reported that the levels of responsiveness and control could 
predict a child's social, emotional, and cognitive abilities. Baumrind described the 
following characteristics of parental responsiveness and control. 
1. Rules are consistently enforced. 
2. Children's activities are structured. 
3. Parents are persistent in making sure child complied. 
4. Parents demand self-reliance and self-control. 
5. Communication is clear and reflects the extent to which parents seek children's 
opinions and feeling. 
6. Parents use reasoning to gain compliance. 
7. Parents demonstrate nurturance, warmth, approval, as well as physical and 
emotional protection (p. 79). 
Baumrind (1971) and Maccoby and Martin (1983) used this research and 
developed a typology based on parents' levels of responsiveness and control. These 
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researchers cited authoritative parenting as high levels of both demandingness and 
responsiveness. Parents communicate high expectations and clear behavioral standards 
and monitor behavior and discipline based on reasoning and explanation. Baurnrind and 
Maccoby and Martin claimed authoritarian parenting maintains the same level of 
demandingness as authoritative parenting; however, responsiveness was characterized by 
the use of power in discipline and the withdrawal of love to make children obey. 
Permissive parents, considered indulgent, have high levels of responsiveness and very 
little control. Such parenting is generally portrayed with parents giving in to repeated 
begging and manipulation from a child (Baumrind, 1971 ). In a social setting, a child who 
is parented permissively may not comply with a repeated parent request. Often 
frustrated, a permissive parent may attempt to ignore, make excuses, or sometimes 
explode by spanking the child and/or hastily dragging the child from the setting 
(Maccoby & Martin, 1983 ). A final parenting style, permissive uninvolved parenting is 
low in responsiveness and control. In extreme cases, it can be considered neglectful 
(Baumrind, 1971 ). 
Maccoby and Martin (1983) described possible environments in which children 
should be raised. They posited that a child's environment should be supportive with 
warmth and love as well as containing firm guidance, control, and discipline. Mandara 
(2006) described the authoritative parent as high in warmth and control. The 
authoritarian parent is a firm disciplinarian, lacking the warmth found in the authoritative 
parent. A permissive parent indulges a child, is high in warmth, but is void of the focus 
and control displayed by an authoritative parent. A neglectful parent is low in both 
domains and does not participate in the childrearing process (Mandara, 2006). 
Steinberg, Lamborn, Darling, Mounts, and Dornbusch (1994) supported the 
validity ofBaurnrind' s (1971) work. Their study of adolescents and the parenting style 
typology concluded that, 
1. Adolescents with authoritative parents developed with appropriate social, 
emotional, and academic competencies. 
2. Authoritarian parents' children had lower levels of psychological well-being. 
3. Adolescents with indulgent parents had high levels of psychological and 
emotional well-being but lower levels of achievement and higher levels of misconduct. 
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4. Adolescents with uninvolved and neglectful parents demonstrated the lowest 
competencies in all areas. Increased levels or delinquency and depression were also cited 
(Steinberg et al. , 1994, pp. 758-760). 
Other researchers have cited comparisons of authoritative and nonauthoritative 
parenting. A high degree of warmth and control has been linked to children who enjoy 
academic success and have a high degree of intrinsic interest in learning and mastery 
(Wigfield, Eccles, Schiefele, Roeser, & Davin-Kean, 2006). 
Several concerns exist in the research regarding parenting style and its effects on 
children. Most research has documented parenting most often from the mother's 
behavior and account. Not much is known about the consistency of parenting between 
mother and father or across contexts of broader family systems. Wentzel ( 1994) 
documented that inconsistent parenting is related to long-term behavior problems. Some 
researchers cited concern over methods for documenting parenting styles (Maccoby, 
2007). Mothers are often asked to self-report and because of their psychological 
investment, they present themselves and their children positively. Wentzel and Russell 
(2012) reported that, "The degree to which these reports are reliable and valid 
assessments of parents' behavior as opposed to characteristics of the child is not well 
understood" (p. 288). 
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Some researchers are not convinced there is a connection between parenting style 
and academic performance. Darling and Steinberg (1993) proposed there is a complex 
system of parental inputs that include parenting style, goals, expectations, and provisions 
that collectively support academic achievement and mastery. 
Graham (1992) claimed that parenting styles in African American families have been 
understudied. Mandara (2006) cited early research describing African American 
parenting practices as having unrealistic obedience expectation, high levels of power, low 
levels of reasoning, and little tolerance for child input in decision making. These findings 
were based on comparisons with Caucasian parents. More specifically, these 
comparisons were confounded by ethnicity and socioeconomic status (Garcia-Coli, 
1990). 
Some researchers have tried to separate ethnicity and socioeconomic status when 
studying African American parenting practices. This research has confirmed the 
existence of a "complex relationship between socioeconomic status, psychological 
variables, and parenting in African American families (Bluestone & Tamis-LeMonda, 
1999, p. 891). During the 1990s, researchers began to investigate parenting styles as 
they relate to working middle-class African Americans. Research by Bluestone and 
Tamis-LeMonda found that working middle-class mothers reported engaging in child-
oriented approaches to discipline as opposed to the "power assertive" (p. 890) suggested 
in earlier research. Physical punishment was reported as used infrequently. After 
studying 382 African American families, Wilson, Kohn, Curry-El, and Hinton (1995) 
found a direct relationship between the mother's education and her child-rearing 
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behaviors. The more educated the African American mother the more child-centered her 
parenting practices. 
Mandara (2006) proposed the following after examining empirical research on the 
effects of parenting styles, physical discipline, racial socialization, and direct parental 
involvement on African American male academic achievement: 
1. African American boys who have authoritative parents are more 
psychologically and behaviorally adjusted and have higher academic achievement that 
those in other types of families . 
2. Spanking, or the fear of being spanked, appears to be an effective way for 
African American parents to maintain control and discipline over boys. 
3. When African American boys are taught racial and cultural pride, they are 
more likely to be psychologically healthy and experience higher academic achievement. 
4. When African American parents are actively involved in their sons' academics, 
monitored homework, regulated such activities as watching television and playing video 
games, and had positive and constant conversations with school officials they increase 
the odds oftheir sons' success. (pp. 216-217) 
Data also support the idea that teachers ' perceptions of African American boys can put 
them at risk for underachievement if the teacher presumes that there is no parental 
involvement (Mandara, 2006). 
Self-fulfilling prophecy or the Pygmalion Effect refers to the notion that "one 
person's expectation for another person's behavior can become a more accurate 
prediction simply for its having been made" (Rosenthal & Jacobson, 1968, p. vii). 
Rosenthal and Jacobson proposed evidence in one of the first studies that the self-
fulfilling prophecy can have an effect in the classroom, with teachers' expectations 
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affecting students' achievement. Rosenthal and Jacobson proposed to a group of 
teachers that a randomly selected group of students in their class would experience an 
"intellectual bloom" in the upcoming year, based on a supposed test of "inflected 
acquisition" (p. viii). There were initially no differences between the students and their 
peers. One year later, the intellectual bloomers, particularly those in lower grades, 
experienced greater gains in IQ and reading grades. The teachers described the students 
as "more likely to succeed in the future, more interesting, as showing greater intellectual 
curiosity, and as happier" (Rosenthal & Jacobson, 1968, p. viii). 
Current research has cited gaps in achievement based on ethnicity and 
socioeconomic status (Al-Fadhli & Singh, 2006). Ladson-Billings (1994) reported 
teacher expectations tend to be lower for children in disadvantaged groups and continued 
self-fulfilling prophecies research has concluded that it does occur. More recently, 
Jussim and Harber (2005) reported that expectations are more likely to have effects on 
students entering new situations (e.g., when they enter school), when students perceive 
that teachers are engaging in differential treatment of students, and for students in 
stigmatized groups. Rubie-Davies, Hattie, and Hamilton (2006) reported that the latter is 
especially important as the expectations most often are negative and could perpetuate the 
negative stereotypes ofthese groups. 
Family Characteristics 
Hrabowski et al. (1998) claimed family environment is crucial to the development 
of successful African American males. Described as the "nature of the family," (p. 220), 
Hrabowski et al. cited that sons living with only their mothers may face challenges 
somewhat different from sons living with both parents. There may be no or limited 
contact with the father and there may be no in-home male role model. 
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Hrabowski et al. (1998) claimed that parents' educational level is also significant; 
"Parents without a college education will likely bring to their sons' upbringing fewer 
academic and economic resources than those that are college educated" (p. 1 03 ). 
However, this research showed that parents were supportive of their sons and modeled 
an ethic of hard work. Hrabowski concluded that the number of parents in the household 
and the parents' educational level affected income. Income resources influenced where 
the family lived and the schools the children attended. An African American son of a 
single parent was more likely to be "confronted with negative peer pressure, lacked 
academic support, lived in a less advantaged area, and attended a less funded school 
(Hrabowski et al. , 1998, p. 103). 
Mandara and Murray (2000) studied the effects of marital status, family income, 
and family functioning on African American adolescent self-esteem. They found that 
boys with married parents had a higher overall self-esteem, even when family income 
and family functioning were controlled. Mandara and Murray also concluded that boys 
with unmarried parents were at risk, however a "more controlled and structured 
environment may buffer the effects of having non-married parents" (p. 475). 
Summary 
Current literature provides a plethora of explanations and indicators regarding the 
academic plight of African American males. A historical overview dating back to 
slavery described the anti-education and anti-assembly behavior of African American 
males. A generational curse describing the deficits seen in African American male 
achievement seems to be confounded by a group of young males who are beating the 
odds and achieving despite history. The literature shows a debate about the reasons for 
the academic success of these male students. This research was designed to examine 
parent involvement and parenting style from the perspective of the high achieving 





Chapter III includes research questions, research design, participants, 
instrumentation, procedures, and data analysis designed for the study. The researcher is 
providing a description of the methodology that was followed while conducting the 
study. The details include the rationale for and the types of tests used to examine the data 
collected. Finally, a discussion of the process in which conclusions were drawn from the 
data is included. 
The purpose of this study was to examine the patterns of parental involvement 
and parenting styles of a particular sample of academically successful African American 
males who graduated from HBCUs in the United States. More specifically, the 
researcher explored the presence of any relationships between parental involvement, 
parenting styles, grade point average, family structure, and parent(s) educational level. 
Existing research focuses on negative statistics related to African American males; 
however, this study hopes to add to the limited body of knowledge on high achieving 
African American males. There may be K - 12 applications for the education of African 
American boys as well. Hopefully new insight is gained about the level of parent 
involvement and types of parenting styles that were used for this cadre of educated 
African American males who seemingly have overcome peer pressure and media 
depictions and have successfully matriculated through higher education. 
Research Questions 
Questions answered during this research were the following: 
1. What level of parental involvement do graduates report as measured by the 
High School and Family Partnership Questionnaire for Students? 
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2. Which parenting style (authoritative, authoritarian, or permissive) is most often 
cited by graduates as measured by the Parenting Styles and Dimensions Questionnaire-
Short Version (PSDQ-Short)? 
3. Are there parental involvement and parenting styles differences based on who 
raised the graduate? 
4. Are there parental involvement and parenting styles differences based on the 
parent(s) educational level? 
5. Is there a statistically significant relationship between graduates' grade point 
average and parental involvement? 
6. Is there a statistically significant relationship between graduates' grade point 
average and parenting style (authoritative, authoritarian, or permissive)? 
7. What are the graduates' perceptions of K -12 parental involvement and 
parenting style attributes that contributed to their success? 
8. What suggestions related to parental involvement and parenting styles do 
African American graduate males have for parents currently raising African American 
boys? 
Hypotheses 
The following hypotheses for Research Questions 2-6 were tested: 
Ho 1. There are no significant differences among the authoritative, authoritarian, 
and permissive parenting scores of successful African American graduate males. 
H02. There are no significant differences in parenting scores (authoritative, 
authoritarian, and permissive) and parental involvement scores (parent involvement 
activities, student role in family decision making) by who raised the successful African 
American graduate males. 
Ho3 . There are no significant differences in parenting scores (authoritative, 
authoritarian, and permissive) and parental involvement scores (parent involvement 
activities, student role in family decision making) by mother's educational level. 
H04. There are no significant differences in parenting scores (authoritative, 
authoritarian, and permissive) and parental involvement scores (parent involvement 
activities, student role in family decision making) by father's educational level. 
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Ho5. There is no statistically significant relationship between graduates' grade 
point average and parental involvement scores (parent involvement activities, student role 
in family decision making). 
Ho6. There is no statistically significant relationship between graduates' grade 
point average and parenting scores (authoritative, authoritarian, and permissive). 
Research Design 
The design of this study is a sequential explanatory mixed method research 
approach. Relationships were examined among the independent and dependent variables. 
The independent variables were grade point average, family structure, and parent(s) 
educational level. The dependent variables were parental involvement and parenting 
styles. The University of Southern Mississippi Institutional Review Board (Appendix A) 
granted permission for this research. 
The researcher administered a survey containing quantitative items to 33 
participants (Appendix B). An interview instrument containing qualitative questions was 
administered to a subgroup of three students from the sample. Tashakkori and Teddlie 
(1998) posited that in order to conduct a comprehensive analysis, the mixed method 
approach is most appropriate. These researchers suggested that often quantitative and 
qualitative data are both required when exploring factors and relationships among 
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variables. Creswell (2002) described this type of research design as containing two 
distinct phases. Data from the first phase or quantitative survey were explored further in 
a second or qualitative phase. 
Participants 
An online survey tool was used to deliver the survey to participants. The 
researcher sampled African American males, ages 22-27, who earned a college degree 
from an HBCU. A sample of convenience was developed when one African American 
male, known by the researcher and who fit the research criteria, emailed a survey link to 
50 African American males who also fit the criteria. Each of these 50 young men was 
asked to forward an email containing the survey link to seven additional African 
American males. The survey questions allowed the researcher to exclude any individual 
or individuals that completed the survey but did not meet the necessary criteria. 
Instrumentation 
For the purpose of this research, the researcher combined four distinct surveys: 
(a) The High School and Family Partnership Questionnaire for Students (HSFPQ) 
(Epstein, Connors-Tadros, & Salinas, 1993); (b) The Parenting Styles and Dimensions 
Questionnaire-Short Version (PSDQ)-Short (Robinson, Mandleco, Olsen, & Hart, 2001); 
and (c) a demographic survey; and (d) a set of interview questions (Appendix C). Letters 
of permission to use and or alter both the HSFPQ and PSDQ-Short are shown in 
Appendix D. The demographic questions asked participants to respond to questions 
related to age, college classification level, grade point average, family structure, and 
parent(s) highest educational level (Appendix B). 
The HSFPQ (Epstein et al. , 1993) provided the researcher with a means to ask the 
participants questions about how involved their parents were in their schooling. The 
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participants responded to seven items using a 5-point Likert scale ranging from 1 (never) 
to 5 (daily). Epstein et al. normed the scale on a sample of 1,290 students and found 
reliability of the 7-item scale to be .79. A second HSFPQ scale, the student role in family 
decision making, was also used. Participants were asked to provide information about 
the degree to which they or their parents made decisions regarding various student 
activities. The participants responded to the 19 items using a scale ranging from 1 
(parent decided) to 3 (it was up to me). Epstein et al. normed the instrument on a sample 
of 1,269 students and found reliability ofthe 19-item scale to be .81. 
The Parenting Styles and Dimensions Questionnaire-Short Version-PSDQ-Short 
(Robinson et al., 2001) contains 32 statements describing different parent reactions to 
child behavior. The purpose of this measure is to measure parenting styles along 
Baumrind's (1989) continuum of descriptors of authoritarian, authoritative, and 
permissive parenting styles. The short version was used for adolescents or adults to 
report in reflection how they were parented when they were children (C. Robinson, 
personal communication, May 7, 2012). Cronbach's coefficient alpha values were .86 for 
authoritative, .82 for authoritarian, and .64 for permissive (Robinson et al., 2001). 
The scoring key of the PSDQ-Short was used to categorize the students' 
responses regarding their parents' parenting styles into the three parenting styles. 
Appendix E contains the items used to calculate each parenting style. Mean scores were 
calculated for both mother's and father's three parenting styles. 
Procedures 
Permission was obtained from the Institutional Research Board at University of 
Southern Mississippi before the participants were sent a survey link with a description of 
the study and its purpose. Because the survey instrument was sent via an email 
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containing a link and signed consent was not possible, the participants' consent was 
implied when the graduates returned a completed survey. The data from the online 
survey were entered into and analyzed using SPSS software. The data files were held in 
a secured locked cabinet in the researcher's home. Results are available to all participants 
upon request. 
The researcher scheduled three interviews after the completion of the online 
survey. The researcher offered a $10 fast food meal card to the three students who 
participated in the informal interview. The researcher audio recorded the interview and 
took notes during each interview. Results were transcribed and analyzed for patterns in 
the responses. The audiotapes and the transcripts were secured in a locked cabinet in the 
researcher's home. 
Data Analysis 
The researcher entered the quantitative data from the online survey into SPSS for 
analysis. Descriptive statistics were used to describe the sample and to respond to 
Research Question 1. Research Question 2 was analyzed using a series of one-way 
within-subjects analyses of variance (repeated measures ANOV A). Research Questions 
3 and 4 were analyzed using a series ofMANOVAs. Pearson product moment 
correlation was used to analyze Research Questions 5 and 6. Research Questions 7 and 8 
were analyzed qualitatively. 
Summary 
The purpose of this study was to examine the patterns of parental involvement 
and parenting styles of a particular sample of academically successful African American 
males who graduated from a HBCU in the United States. A sample of African American 
male graduates was asked to provide responses to questions related to how their parents 
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were involved in their education and what type or types of parenting styles were used by 
their parent(s). Quantitative and qualitative data were collected to determine if any 





The purpose ofthis study was to examine the patterns of parental involvement 
and parenting styles of a particular sample of academically successful African American 
males who graduated from HBCUs in the United States. More specifically, the 
researcher explored the presence of any relationships among parental involvement, 
parenting styles, grade point average, family structure, and parent(s) educational level. 
Complete results were received from 33 African American males. 
Description of the Sample 
Table 1 contains a description of the sample. The average age of the sample was 
24. The majority (61 %) of the graduates had a grade point average between 3.0 and 3.6. 
Another third of the sample maintained a grade point average above 3.6. The majority 
(70%) of the graduates was raised by both parents, while almost one third were raised by 
their mothers. One graduate was raised by grandparents. More than two thirds of the 
sample (73%) had fathers with a college degree, a graduate degree, or a professional 
degree. More of the graduates' mothers (79%) obtained a college degree, a graduate 
degree, or a professional degree than did the graduates' fathers. 
One graduate did not respond to the items asking about his father's parenting 
style. As a result, the analyses were conducted separately to preserve all cases. If 
ANOVAs and MANOVA had been conducted with all dependent variables in the 
analysis, this graduate's responses for his mother would not have been used because his 
father's responses were missing. Thus, the analyses for mothers' parenting styles were 
separated from the analyses for fathers' parenting styles. 
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Table 1 
Description of the Sample 
Characteristic n % 
Age 
22 4 12.9 
23 8 24.2 
24 7 21.2 
25 7 21.2 
26 5 15.2 
No response 2 6.1 
Grade point average 
Below 3.0 2 6.1 
3.0-3.3 12 36.4 
3.4-3.6 8 24.3 
3.7-4.0 11 33.3 
Raised by 
Mother 9 27.3 
Both parents 23 69.7 
Grandparents 3.0 
Father' s education 
Unknown 1 3.0 
High school or less 5 15.1 
Some college 3 9.1 
College graduate 11 33.3 
Graduate degree 6 18.2 
Professional degree 7 21.2 
Mother's education 
High school or less 2 6.0 
Associate degree/some college 5 15.2 
College graduate 10 30.3 
Graduate degree 12 36.4 
Professional degree 4 12.1 
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Reliability of the Scales 
Two scales were created from the graduates' responses to the High School and 
Family Partnership Questionnaire for Students (parents' involvement in schooling and 
student/parent decision making). Three parenting style scales for both mothers and 
fathers created six scales from the Parenting Styles and Dimensions Questionnaire. Table 
2 contains the Cronbach' s alpha coefficients obtained in this study and in the literature. 
With the exception of the permissive parenting scale, the coefficients obtained in the 
cunent study are similar to those in the literature. 
Table 2 
Reliability of Scales 
Scale 
Parenting Styles 
Authoritative parenting style 
Authoritarian parenting style 






Parents' involvement in schooling 7 
Student and parent roles in decision making 17 
Cronbach's alpha coefficient 
In the 














Analysis of the Quantitative Data 
Data from the online survey were analyzed using SPSS. Six quantitative research 
questions were created to explore the presence of any relationships between parental 
involvement, parenting styles, grade point average, family structure, and parent(s) 
educational level. The results of each analysis are reported in this section. 
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Research Question 1 
What level of parental involvement do graduates report as measured by the High 
School and Family Partnership Questionnaire for Students? 
Table 3 contains the means and standard deviations ofthe scales computed from 
items in the questionnaire. The graduates reported a high level of parental involvement 
in schooling (M= 3.96). This indicated that, on average, the graduates' parents were 
involved in their schooling on a weekly basis. The graduates also reported that, on 
average, they and their parents made decisions together (M = 2.11 ). 
Table 3 
Means and Standard Deviations of Scales Used in Analysis of Research Questions 
Scale n M SD 
Mother' s authoritative parenting style 33 3.51 * .87 
Father's authoritative parenting style 32 2.97* .85 
Mother' s authoritarian parenting style 33 2.52* .64 
Father's authoritarian parenting style 32 2.11 * .71 
Mother's permissive parenting style 33 2.14* .48 
Father's permissive parenting style 32 1.84* .58 
Parents' involvement in schooling 33 3.96** .65 
Student/parent role in decision making 33 2.11 *** .40 
*mean based on scale ranging from I (never), 2 (once in a while), 3 (about halfofthe time), 4 (very often) 
to 5 (always) 
**mean based on a scale ranging from 1 (never), 2 (once), 3 (jew times a year), 4 (weekly), to 5 (daily) 
***mean based on a scale ranging from 1 (parents decided), 2 (we decided together), to 3 (it was up to me) 
Research Question 2 
Which parenting style (authoritative, authoritarian, or permissive) is most often 
cited by graduates as measured by the Parenting Styles and Dimensions 
Questionnaire-Short Version (PSDQ-Short)? 
There are no significant differences among the authoritative, authoritarian, 
and permissive parenting scores of successful African American graduate 
males. 
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Table 3 contains the means and standard deviations of the graduates ' mother and 
father's style of parenting. On average, the graduates reported that their mothers' 
authoritative, authoritarian, and permissive parenting styles were higher than were their 
fathers' parenting styles. To measure the differences among the respondents' rating of 
their mother's parenting styles (authoritative, authoritarian, and permissive), a one-way 
within-subjects analysis ofvariance (ANOVA) was conducted. The analysis revealed a 
significant difference in mother's parenting style (F(2, 31 ) = 105.78,p < .01). Tukey's 
HSD revealed that all three mother's parenting styles were significantly different from 
each other. The respondents reported that their mother's authoritative parenting style (M 
= 3.51) was significantly higher than their mothers' authoritarian (M = 2.52) and 
permissive parenting styles (M = 2.14 ). In addition, their mother's permissive parenting 
style was significantly lower than their authoritarian or authoritative parenting styles 
were (see Table 3). 
To measure the differences among the respondents' rating of their fathers' 
parenting styles (authoritative, authoritarian, and permissive), a one-way within-subjects 
analysis of variance (ANOVA) was conducted. The analysis revealed a significant 
difference in father's parenting style (Fc2, 30) = 37.85, p < .01). Tukey's HSD revealed 
that their father's authoritative parenting style was significantly higher (M = 2.97) than 
their authoritarian (M = 2.11) or permissive (M = 1.84) parenting styles. However, no 
significant difference was found between their father's authoritarian and permissive 
parenting styles (see Table 3). 
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Research Question 2 was designed to determine if significant differences existed 
among the three parenting styles for graduates' mothers and fathers. Significant 
differences were found. Therefore, the null hypothesis was rejected. 
Research Question 3 
Are there parental involvement and parenting style differences based on who 
raised the graduate? 
There are no significant differences in parenting scores (authoritative, 
authoritarian, and permissive) and parental involvement scores (parent 
involvement activities, student role in family decision making) by who raised 
the successful African American graduate males. 
One graduate indicated he was raised by his grandparents. In order to avoid a cell 
size of only 1, this graduate was not included in the analyses for Research Question 3. 
Table 4 contains the means and standard deviations of parenting styles and parental 
involvement by who raised the graduate (mother or both parents). 
The analysis of Research Question 3 was conducted in three stages using 
multivariate analyses of variance. The first analysis compared the mother ' s parenting 
styles by who raised the graduate. No significant differences were found between the 
two groups (F(3 ,28) = .58,p = .63). 
The second analysis compared the father ' s parenting styles by who raised the 
graduate. A significant difference was found between the two groups (F(3 ,27) = 6.68, p = 
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.01). Tests of between-subjects effects found a significant difference in the father ' s 
authoritative parenting style (F(I) = 18.18,p < .01). Graduates raised by both parents had 
fathers who were more authoritative (M = 3 .32) than were the fathers of graduates raised 
by their mothers (M = 2.22). 
The third analysis compared the parental involvement scales (parents' 
involvement in schooling and student/parent roles in decision making) by who raised. No 
significant differences were found between the two groups (F(2,29) = .44, p = .65). This 
question was designed to determine if significant differences existed in parenting styles 
for graduates' mothers and fathers between the two groups of adults who raised them. A 
significant difference was found; therefore, the null hypothesis was rejected. 
Table 4 
Means and Standard Deviations of Parenting Styles and Parental Involvement by Who 
Raised the Graduate 
Graduate raised by 
Mother Both parents 
Parenting style/parental 
involvement N M SD n M SD 
Mother' s authoritative 9 3.45 .45 23 3.59 .60 
Mother' s authoritarian 9 2.73 .48 23 2.40 .68 
Mother's permissive 9 2.16 .40 23 2.14 .53 
Father's authoritative 8 2.22 .50 23 3.32 .67 
Father's authoritarian 8 1.94 .87 23 2.22 .63 
Father's permissive 8 1.65 .56 23 1.94 .56 
Parents' involvement in schooling 9 3.84 .50 23 4.07 .65 
Student/parent role in decision 
making 9 2.09 .41 23 2.09 .38 
Research Question 4 
Are there parental involvement and parenting styles differences based on the 
parent(s) educational level? 
There are no significant differences in parenting scores (authoritative, 
authoritarian, and permissive) and parental involvement scores (parent 
involvement activities, student role in family decision making) by mother ' s 
educational level. 
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There are no significant differences in parenting scores (authoritative, 
authoritarian, and permissive) and parental involvement scores (parent 
involvement activities, student role in family decision making) by father ' s 
educational level. 
Mother and father's educational levels were collapsed into three categories (less 
than college degree, college degree, more than a 4-year degree). Tables 5 and 6 contain 
the means and standard deviations for both the mother and the father's parenting styles 
and for parental involvement. The analysis of Research Question 4 was conducted in 
three stages using multivariate analyses ofvariance. 
Mother's level of education. No significant differences were found in mother' s 
parenting styles (Fc6, 56)= .51 , p = .80). Regardless ofthe educational level of the 
graduates' mothers, no differences were found in the degree to which they were 
authoritative, authoritarian, or permissive. No significant differences were found among 
the father ' s parenting style according to the level ofmother's education (F(6, S4) = .69, p = 
.66). Regardless ofthe educational level of the graduates' mothers, no differences were 
found in the degree to which the graduates' fathers were authoritative, authoritarian, or 
permissive. The final analysis found no significant differences in parental involvement 
and family decision making (F(54, 6) = l.95 ,p = .12) among the three levels ofmother's 
educational level. No significant differences in parenting style were found among the 
levels of mother's education; therefore, the null hypothesis was not rejected. 
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Father's level of education. No significant differences were found in mother's 
parenting styles (F(6, 56)= .72, p = .64). Regardless of the educational level of the 
graduates' fathers, no differences were found in the degree to which the graduates' 
mothers were authoritative, authoritarian, or permissive. No significant differences (F(4, 
58)= .70,p = .70) in parental involvement and family decision making were found among 
the three levels of father's educational level. However, significant differences (F(6, S4) = 
2.81, p = .02) in father's parenting styles among the levels of father's education were 
found. A significant difference was found in father's authoritative parenting style. Post 
hoc analyses using least significant differences found fathers with a college degree were 
more authoritative (M= 3.27) than were fathers with less (M= 2.38) or more than a 
college degree (M = 2.09). A significant difference in parenting style was found among 
the levels of father's education; therefore, the null hypothesis was rejected. 
Research Questions 5 and 6 
Is there a statistically significant relationship between graduates ' grade point 
average and parental involvement? 
There is no statistically significant relationship between graduates' grade-
point average and parental involvement scores (parent involvement activities, 
student role in family decision making). 
Is there a statistically significant relationship between graduates' grade point 
average and parenting style (authoritative, authoritarian, or permissive)? 
Table 5 
Means and Standard Deviations of Parenting Styles and Parental Involvement by Mother 's Education 
Mother's education 
Less than college degree College graduate 
Parenting style/parental involvement n M SD n M SD 
Mother's authoritative 7 3.55 .58 10 3.63 .43 
Mother's authoritarian 7 2.64 .47 10 2.61 .61 
Mother's permissive 7 2.29 .25 10 2.14 .53 
Father's authoritative 6 2.40 1.10 10 3.17 .69 
Father's authoritarian 6 2.28 .89 10 2.08 .51 
Father's permissive 6 1.57 .48 10 1.92 .72 
Parents' involvement in schooling 7 3.76 .76 10 3.87 .80 
Student/parent roles in decision 
making 7 1.89 .50 10 2.06 .32 
More than 4-year degree 
n M SD 
16 3.42 .69 
16 2.42 .74 
16 2.08 .53 
16 3.07 .80 
16 2.08 .79 
16 1.89 .52 
16 4.11 .50 




Means and Standard Deviations of Parenting Styles and Parental Involvement by Father's Education 
Father's education 
Less than college degree College graduate 
Parenting style/parental involvement n M SD n M SD 
-
Mother's authoritative 9 3.46 .58 11 3.67 .44 
Mother's authoritarian 9 2.70 .50 11 2.42 .75 
Mother's permissive 9 2.20 .37 11 2.04 .48 
Father's authoritative 8 2.38 1.01 11 3.27 .66 
Father's authoritarian 8 2.01 .91 11 2.05 .64 
Father's permissive 8 1.90 .62 11 1.63 .65 
Parents' involvement in schooling 9 3.76 .90 11 3.91 .63 
Student/parent roles in decision 
making 9 2.16 .40 11 2.06 .42 
More than 4-year degree 
n M SD 
13 3.42 .71 
13 2.48 .66 
13 2.18 .57 
13 2.09 .77 
13 2.22 .68 
13 1.97 .49 
13 4.14 .44 




There is no statistically significant relationship between graduates' grade 
point average and parenting scores. 
Pearson product moment correlation was used to determine the relationship 
among parenting style, parental involvement scores, and grade point average. Table 7 
contains the results of the analysis. No significant correlations were found among the 
variables of interest. The null hypotheses were not rejected 
Table 7 
Correlation of Graduate Grade Point Average (GPA) with Parenting Styles and Parental 
Involvement 
Parenting style/parental involvement 






Parents' involvement in schooling 
Student/parent roles in decision making 










Analysis of Qualitative Data 










Interviews were conducted with three graduates who responded to the 
questionnaire. The interviews were audio taped and transcribed. The interviews were 
conducted to answer two research questions. 
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Research Question 7 
What are the graduates' perceptions of K -12 parental involvement and parenting 
style attributes that contributed to their success? 
All the graduates who were interviewed reported they were raised by both 
parents. One of the interviewees also reported being raised by his grandmother. Key 
terms used by the three young men included (a) consistent support; (b) strong work ethic; 
(c) high involvement; (d) value of hard work; (e) bar set high; (f) culture of learning 
fostered in home; and (g) strong emphasis on reading, writing, and math. 
Interviewee 3 reported, "My mother placed a strong emphasis on reading and 
studying throughout my youth. She used a reward system to commend excellence in my 
studies. I had lots of positive verbal reinforcement with a stem study regiment." 
Interviewee 1 reported being raised in a home where striving for excellence was 
automatic, 
I've been fortunate enough to be trained in a way that makes academic 
achievement borderline automatic. I simply don't have the capacity to actively 
and intentionally breakout out of the methodology that contributes to my success, 
although I can certainly alter it. 
In terms of discipline, the graduates described similar traditional methods of 
discipline. Interviewee 3 reported that his parents disciplined him with stem words and 
made him understand why he was being punished. Interviewee 2 reported being spanked 
at a young age and being grounded when he misbehaved. Interviewee 1 reported being 
spanked at a young age and having video games or TV taken away. However, he 
reported that as he got older, it was not necessary to discipline him. 
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Research Question 8 
What suggestions related to parental involvement and parenting styles do African 
American graduate males have for parents currently raising African American 
boys? 
The graduates provided several words of advice to parents who are now raising 
African American boys. Interviewee 2 provided a model for parenting that makes the 
transition to college and life easier, "Obeying your parents is similar to obeying the rules 
that a lot of institutions follow. Doing your chores is not far removed from doing 
schoolwork. Understanding your parents ' reasoning is helpful for understanding teachers 
and another person's reasoning." Interviewee 1 suggested that parents should, 
Set the bar high and always work to cultivate the expectation that your child can 
be the best in whatever it is they' re doing. Support them in any way, with extra 
work, travel, etc., and create a strong sense of curiosity about the world. It's more 
about molding an achiever and a success-oriented child. 
Interviewee 3 exhorted parents to be involved in every step of their children's academic 
careers and "to instill values of hard work and [to] foster a culture ofleaming in your 
household." 
Summary of Qualitative Analysis 
Three graduates provided responses to 10 qualitative questions. Their responses 
provided additional insight not gained from the quantitative instrument. The questions 
were intended to explore factors that may have led to their success. All items were 
answered by each graduate. Parental involvement and parenting style were defined as 
how their parent(s) participated in their education and the process or frame their parents 
used to raise them. Graduates provided their age, cumulative grade point average, family 
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composition, who raised them, parents' educational level, the benefits of attending a 
historically Black college or university, and factors that contributed to their academic 
success. They further responded to the level of parental involvement demonstrated by 
their parents and the parenting style employed. The graduates' responses most often 
cited for parental involvement and parenting style included (a) high degree of parental 
involvement with a nurturing environment, (b) consistent dialogue about studies, (c) stern 
discipline, (d) high expectations, and (e) consequences for misbehavior. 
Summary 
The graduates' parents were involved in their schooling on a weekly basis. The 
graduates also reported that, on average, they and their parents made decisions together. 
The respondents reported that their mother' s authoritative parenting style was 
significantly higher than their mother's authoritarian and permissive parenting styles. 
Their father's authoritative parenting style was significantly higher than their 
authoritarian or permissive parenting styles. 
No significant differences were found in the mother's parenting style by who 
raised the graduate. However, graduates raised by both parents had fathers who were 
more authoritative than were the fathers of graduates raised by their mothers. No 
significant differences in parenting style (of either the mother or the father) were found 
among the levels of mother's education. However, fathers with a college degree were 
more authoritative than were fathers with less or more than a college degree. 
No significant differences were found in parental involvement and decision 
making among any parenting style, who raised the graduate, or parents' educational level. 
In addition, no significant correlations were found between parenting style, parental 
involvement scores, and grade point average. 
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Analysis of the qualitative responses of graduates cited parental involvement and 
parenting style behaviors consistent with those most often mentioned in the literature 
regarding raising high achieving African American males. The graduates reported a 
nurturing environment where parents were actively involved and provided 
encouragement, support, and boundaries. The graduates agreed that parents must be a 
part of the process at every step. Obeying parental rules prepared graduates for obeying 
societal rules. Understanding parental reasoning and expectations fostered a culture of 
learning and high expectations. 
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CHAPTER V 
DISCUSSION, LIMITATIONS, AND RECOMMENDATIONS 
The purpose ofthis study was to examine the patterns of parental involvement 
and parenting styles of a particular sample of academically successful African American 
males who graduated from HBCUs in the United States. More specifically, the 
researcher explored the presence of any relationships between parental involvement, 
parenting styles, grade point average, family structure, and parent(s) educational level. 
There is substantial research on the underachievement of African American males at the 
elementary, secondary, and postsecondary levels. Multiple theories support a lack of 
parental involvement, little or no discipline at home, and fathers absent from the child-
rearing process in homes of underachieving African American males. There does appear 
to be a dearth of research about African American males who have achieved academic 
success. This research study was needed to fill a void in the literature regarding African 
American males who have successfully completed their elementary, secondary, and 
postsecondary education and have commented on the parental involvement and parenting 
styles engaged by the individual(s) who reared them. 
The findings of the research suggested that despite the underrepresentation of 
African American males that complete K -12 schooling and college, this particular 
sample excelled academically and considered academic achievement as a desirable goal. 
On average, the graduates ' parents were involved in their schooling on a weekly basis. 
The graduates also reported that, on average, they and their parents made decisions 
together. The respondents reported that their mother' s authoritative parenting style was 
significantly higher than their authoritarian and permissive parenting styles. Their 
father's authoritative parenting style was significantly higher that their authoritarian or 
permissive parenting styles. 
Discussion 
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The discussion section compares research findings to current literature regarding 
the presence of relationships among parental involvement, parenting styles, grade point 
average, family structure, and parent(s) educational level. Quantitative and qualitative 
results reported by African American male graduates in the study were considered. The 
purpose of this section is to increase and further the discussion that surrounds successful 
African American male graduates. 
Parental Involvement 
A portion of The High School and Family Partnership Questionnaire for Students 
was used to examine the level or degree to which graduates' parent(s) were involved in 
their schooling. Graduates responded to questions regarding conversations or assistance 
parent(s) provided about grades, homework, and encouragement or praise. Analysis of 
the data indicated that the graduates' parent(s) were involved in schooling on a weekly 
basis. Graduates reported a high degree of parental involvement. Graduates in this 
sample reported jointly making decisions with their parent(s) regarding decisions about 
curfews, friends, money, chores, smoking, drug use, television and telephone use, 
clothes, and educational issues. 
Qualitative data gathered described parental involvement that was very hands-on 
in the early years and was characterized by a stem study regiment. Students reported 
being involved in a variety of school and extracurricular activities. One mother placed a 
strong emphasis on reading and studying with rewards tied to excellence in achievement. 
Graduates described in later schooling years that they possessed intrinsic motivation to 
excel. The graduates felt that their parents had cultivated a culture of success in them. 
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Research literature suggests that parental involvement has multiple definitions 
and African American parents often define it differently than do school personnel. 
Schools tend to focus on ways in which parents participate or engage in activities 
designed by the school (Lawson, 2003). Abdul-Adil and Farmer (2006) defined parental 
involvement to include any parental attitude, behavior, style, or activity that occurs 
within or outside the school setting to support a child's academic and or behavioral 
success. Furthermore, scholars have suggested that African American parents of 
successful children model a distinctive parent-child interaction. Clark (1983) described 
this as parents who establish and maintain supportive home environments, engage in 
frequent and meaningful dialogue with their children, help them with homework, and 
have clear and consistent behavioral limits. This particular sample of academically 
successful African American male graduates' parents demonstrated a type of parental 
involvement that is supported by the literature. 
Fields-Smith (2005) reported that the roots of African American parental 
involvement trace back to slavery. During that time parents tied freedom to education, 
instilling achievement and the concept of improving one ' s personal condition through 
education and hard work. Parents and other adults supported the educational process at 
home. When parents could not help the child or thought another adult might have 
influence over a situation, decision, or behavior, they sought assistance from the 
community, family, a friend, or church member. Qualitative information obtained from 
the graduates ' interviews demonstrated how their parents worked systematically and 
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purposefully, creating in their sons a foundation for academic success during their earlier 
school years. 
The Parenting Styles 
Analysis of data indicated that on average the graduates reported their mother' s 
authoritative, authoritarian, and permissive parenting styles were higher than were their 
father's parenting styles. Further analysis revealed that most often African American 
mothers and fathers in this sample were described by their sons as using an authoritative 
parenting style. Graduates reported that their mother's permissive parenting style was 
significantly lower than their authoritarian or authoritative parenting styles. No 
difference was found between their father's authoritarian and permissive parenting styles. 
Qualitative results included comments regarding no difference between mother and 
father's parenting styles. This suggested that parents not only agreed upon expectations 
for their sons but also parental power was distributed evenly between the parents. 
These results were similar to previous research studies of children in general and 
African American males specifically. Lewin et al. (1939) first observed a teacher' s 
leadership style in the classroom and its effect on student engagement. Teachers who 
were warm and fair created more engaging classrooms and students demonstrated more 
self-regulation and competence. Baumrind's (1971) four dimensions of responsiveness 
and control or demandingness has application and provides supportive research evidence. 
Responsiveness, defined as parental warmth and love and demandingness or parental 
control, existed to a high degree and is present in the authoritative parenting style. 
Maccoby and Martin (1983) claimed that a child' s environment should be supportive 
with warmth and love as well as containing firm guidance, control, and discipline. As 
was revealed in the current study, a high degree of authoritative parenting by both 
mothers and fathers was reported. Graduates felt loved and nurture by their parents but 
they also understood their expectations and knew misbehavior would warrant 
consequences. 
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Graduates interviewed reported parents using stern words and explanations when 
there was disobedience. Others reported being grounded, spanked, and losing video 
games or television privileges when young. All reported that these measures diminished 
as they aged. 
Research also suggests that authoritative parenting may have a positive impact on 
African American males. Mandara (2006) proposed, after examining empirical research 
on parenting styles, that African American boys who have authoritative parents are more 
psychologically and behaviorally adjusted and have higher academic achievement than 
those in other types of families. The qualitative data supported Mandara claim that 
spanking or the fear of being spanked appeared to be an effective way for African 
American parents to maintain control and discipline over boys. Some researchers suggest 
that the parenting styles of African American families have been understudied. The 
current study adds to the limited body of knowledge regarding what high achieving 
African American male graduates report about the parenting styles of their parents. 
Parental Involvement, Parenting Style Differences, and Family Structure 
Fathers were highly authoritative when both mother and father raised the 
graduate. Substantial difference was found concerning the father's authoritative 
parenting style when the graduate was raised by both parents compared to being raised by 
their mothers. Hrabowski et al. (1998) interviewed dozens of successful African 
American college students and their parents and found these parents employed old-
fashioned approaches to child rearing that were spiritually grounded. Fathers, when 
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involved, represented a driving force in the male child 's development. A father being 
present often meant more financial stability for the family and provided a positive role 
model for young males. Mothers in African American families often take a less 
dominant role in discipline when fathers are present. This research suggested that fathers 
not involved in raising the graduates were less involved, therefore less authoritative. 
These theories are supported in current research. 
Parental Involvement, Parenting Styles Differences, and Parent(s) Educational Level 
There were no significant differences in mother's parenting styles regardless of 
the education level. No significant difference was determined to exist between father's 
parenting style and mother's education. Finally, there was no significant difference in 
parental involvement and family decision making and mother's education level. There 
was however, a significant difference in the father's parenting style and father's 
education levels. Fathers with a college degree were more authoritative than fathers with 
less or more than a college degree. 
These findings are contrary to most literature related to parents' educational level. 
Hrabowski et al. (1998) addressed the limited financial and academic resources parents 
without a college education may offer their sons. Few researchers have studied the 
parenting styles of fathers, especially African American fathers. Mandara (2006) cited 
early research describing African American parenting practices as having unrealistic 
obedience expectations, misuse of power, low levels of reasoning, and little consideration 
or input from the child. Bluestone and Tamis-LeMonda (1999) reported the practices of 
middle-class African American mothers as engaging in child-oriented approaches to 
discipline instead of earlier African American traditional practices. 
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Grade Point Average, Parental Involvement, and Parenting Styles 
There was no statistically significant relationship between graduates' grade point 
average and parental involvement. There was no statistically significant relation between 
graduates' grade point average and parenting style. 
Attending and Graduating From a Historically Black College or University 
The current study's qualitative findings cited the benefit of high achieving 
African American male graduates attending HBCUs. Benefits included access to 
resources that might have been unavailable elsewhere; ability to study with an 
empowered group of peers; and the ability to grow academically and socially without any 
pressure to attend to imminent Blackness. These comments are supported by the 
literature as it relates to how HBCUs nurture African American college males. Students 
are integrated into college life while their ethnic pride, self-esteem, and academic abilities 
are cultivated and refined. Seifert et al. (2006) best described the HBCU experience as 
one of engagement, support, acceptance, encouragement, and connection. The high 
achieving African American male graduates in this study give credence to this theory. 
\ Limitations 
For an accurate interpretation and use of the results from this study, it is important 
to understand its limitations. One factor that should be considered is the number of 
participants. Because the population sought was very specific and participation was 
drawn from a convenience sample, the number of respondents was small. A larger 
sample size may have yielded different outcomes toward the various levels of parental 
involvement and the most often cited parenting style. In addition, as it relates to the 
sample of this study, had the surveys been distributed on an entirely random basis 
different outcomes may have been found. 
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Another limitation of the study was the limited information collected on the 
graduates' HBCU matriculation. The qualitative instrument sought to gain insight 
regarding the benefits of attending a HBCU. A general question regarding the benefits of 
attending a HBCU was asked to only three graduates. Because this was limited to a small 
sample, more comments would have been beneficial in generalizing these comments to a 
larger population. More questions related to how the decision was made to attend a 
HBCU and more detail about each student' s specific experience would have added more 
information to a limited area of research. 
A third limitation was the wording of the survey question, "I was raised by_?" 
It was noted that some students considered being raised by both parents even if the 
parents were divorced. What is not clear is with which parent did the graduate primarily 
live. This implies that the graduates' perceptions were that both parents raised them. 
What is not clear is which parent was responsible for the day-to-day parenting. Some of 
the elements of parental involvement and parenting style happen when graduate and 
parent(s) reside together. More specificity is needed in the construction of questions in 
this area. 
A final limitation is that the instruments used were self-reported and transparent. 
Participants could easily determine what the instrument was seeking to assess and their 
responses could have been what they believed was expected rather than honest and 
reliable. This is a consistent risk with any self-report measure. 
Recommendations for Future Research 
This study demonstrated that high achieving African American male graduates 
from HBCUs do in fact exist. These young men experienced academic success in their 
K -12 education and successfully graduated from college. The graduates reported that 
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early in their development their parents engaged them in dialogue about their schooling 
and learning. Parents possessed a high degree of parental involvement in their education. 
An authoritative parenting style was most often cited as parents provided a nurturing and 
loving environment over which they had firm guidance, control, and discipline. Parents 
provided rules, structure, and encouragement and set a high academic bar for excellence. 
As graduates grew older, they possessed an internal desire to excel and do well 
academically. Areas that warrant attention in the future include the following: 
1. A study that compares African American male graduates from non-HBCU 
schools with African American male graduates from HBCUs. 
2. A study that examines the parenting styles of African American fathers . 
3. A longitudinal study on a sample of African American boys entering 
kindergarten that continues through college completion and the impact of parental 
involvement and parent training for parents. 
4. The current study repeated with consideration to the motivation, resiliency, and 
competiveness of graduates. 
5. Attention should be directed to providing parents with a set of best practices 
for raising an academically successful African American male student. Those traditional 
institutions that are closely held and regarded should work collaboratively with educators 
to influence this change. Churches and community organizations are an appropriate 
starting place. 
Recommendation for Practice 
The participants in this study clearly articulated a reoccurring theme of parents 
setting high expectations and purposefully developing a plan for their sons' academic 
success. The graduates reported that parents directed and guided until intrinsically the 
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graduates were driven toward academic success. Some suggestions or recommendations 
for practice for parents of African American males include the following: 
1. Find how son learns best (e.g., tactile, visual, auditory). Seek to have interest 
inventories administered to determine learning style. This is usually how son will prefer 
and excel when learning. Schools can assist and internet websites provided some 
appropriate resources. 
2. Determine academic strengths and weaknesses. Seek to have individual 
achievement and intelligence tests given. Schools may assist or private psychologists are 
an option. Such testing allows parents to seek remediation and/or enrichment instruction. 
In some cases, schools may not initiate this process unless the negative behavior of a 
child is involved or a learning disability is suspected. 
3. Be an advocate for your son and his academic success. Make this a personal 
mission. Read, talk to other parents, and seek as many resources as possible. Do not 
wait for teachers or school officials to take the ball. Parents must learn to navigate the 
educational system. 
4. Explore a variety of school options for son. The neighborhood school may not 
be the best academic fit. 
5. Look for activities in the community that provide opportunities for safety, 
learning, career exploration, curiosity, development, fun, enrichment, remediation, and 
real world connections to school curriculum. 
Conclusion 
The purpose of this study was to examine the patterns of parental involvement 
and parenting styles of a particular sample of academically successful African American 
males who attended and graduated from historically Black colleges and universities. 
More specifically, the researcher explored the presence of any relationships between 
parental involvement, parenting styles, grade point average, family structure, and the 
education level of parent( s ). Although a large body of research suggests that African 
American males are underachievers and lack the ability, parental support, or desire to 
achieve academically, this study suggested not only that this is a fallacy but provided 
insight into the parenting practices of a particular sample of young African American 
college graduates. These graduates provided an exception to what is seemingly a 
stereotypical rule. They reported that their parents were highly involved and used 
authoritative parenting practices. There were no significant relationships observed 
among parent(s) educational levels, grade point average, or family structure. 
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Clearly observed was that no matter the educational levels of the parents, 
graduates' grade point average, or family structure, parents were highly involved in their 
graduates' educational experience. Parents set high expectations and created a roadmap 
for their son's success. The home environment was warm and nurturing with rules and 
boundaries. 
These young men credited their parents' parenting practices for their success. 
They suggested that parents be involved every step of the way by holding their son(s) 
accountable, instilling the value of hard work, mandating the obeying of rules, 
encouraging curiosity, fostering a rich learning environment, and requiring academic 
excellence. The results of this study indicated trends in parental involvement and 
parenting styles. This research provided a testimony from African American male 
graduates who attested to a process that led to academic success for each of them. 
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Thank you, student for agreeing to participate in this study. Your answers are completely confidential and 
will be secured during the study. There are no right or wrong answers to the survey questions. First, make two ratings 
for each item; (I) rate how often your mother (M) exhibited this behavior with you when you were a child and (2) rate 
how often your father (F) exhibited this behavior with you when you were a child. 
MY MOTHER EXHIBITED THIS BEHAVIOR MY FATHER EXHIBITED THIS BEHAVIOR 
I =Never I = Never 
2 =Once in Awhile 2 = Once in A while 
3 = About Half of the Time 3 = About Half ofthe Time 
4 = Very Often 4 = Very Often 
5 =Always 5 = Always 
Mother Father I. M_yparent was resp_onsive to my feelings and needs. 
2. My parent used physical punishment as a way of disciplining me. 
3. My parent took my desires into account before asking me to do something. 
4. When I asked why I had to conform, [she stated] [he stated]: because I said so or I am your 
parent and I want you to. 
5. M_y_parent explained to me how she/he felt about my good and bad behavior. 
6. My parent spanked me when I was disobedient. 
7. My parent encouraged me to talk about my troubles. 
8. My parent found it difficult to discipline me. 
9. My parent encouraged me to freely express myself even when I disagreed with them. 
I 0. My parent punished me by taking privileges away from me with little if any explanations. 
11. M_y parent emphasized the reasons for rules. 
12. My parent gave comfort and understanding when I was upset. 
13. My parent yelled or shouted when I misbehaved. 
14. My parent praised me when I was _g_ood. 
15 . My parent gave into me when I caused a commotion about something. 
16. My parent exploded in anger towards me. 
17. My parent threatened me with punishment more often than actually giving it. 
18. My parent took into account my preferences in making plans for the family. 
19. My parent grabbed me when I was being disobedient. 
20. My parent stated punishments to me and did not actually do them. 
21 . My parent showed respect for my opinions by encouraging me to express them. 
22. My parent allowed me to give input into family rules. 
23. My parent scolded or criticized me to make me improve. 
24. My parent spoiled me. 
25. My parent gave me reasons why rules should be obeyed. 
26. My parent used threats as punishment with little or no justification. 
27. My parent had warm and intimate times with me. 
28. My parent punished by putting me off somewhere alone with little if any explanations. 
29. My parent helped me to understand the impact of my behavior by encouraging me to talk 
about the consequences of my own actions. 
30. My parent scolded or criticized me when my behavior didn 't meet their expectations. 
31. My parent explained the consequences of my behavior. 
32. My parent slapped me when I misbehaved. 
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33. Some families get involved at school or at home on some things more than others. CIRCLE one choice on each 
r h 1 h ft h h dtl me t at comes c osest to ow o en t ese appene or you. 
How often did your parent(s) ... Never Once A Few Times a Weekly Daily 
Year 
a. Asked you about school. 
b. Asked you if you did your homework. 
c. Helped you with homework. 
d. Give you praise and encouragement about school. 
e. Asked you about your grades. 
f. Talked to you about a TV show. 
h. Helped you plan my time for homework, chores, 
and other responsibilities. 
34. Families make rules and decisions in different ways. How were these items decided for you? Did your parent(s) 
decide, did you decide together, or was it up to you? (CHECK X) one on each line.) 
a. Time to be home at night on weekends Parent decided We decided together I decided 
b. Time to be home on school nights 
c. Time you could watch TV 
d. Time spent on homework 
e. Friends you could go out with 
f. Use of telephone 
g. Clothes you wore 
h. How you wore your hair 
i. Whether you went to church or temple 
j . Doing chores around the house 
k. If you could smoke 
I. Age you could start dating 
m. Age you could go steady with one person 
n. If you could drink wine or beer 
0. If you could use drugs 
p. When you could learn to drive 
q. If you could go to college 
r. Courses you should take in high school 
s. How you spent your money 
35. Myageis _ _ ____ _ 
36. I graduated from a Historically Black College or University. Yes No 
37. When I graduates from college, my cumulative grade point average was approximately __ _ 
38. I was raised by _ ___ ___ _ 
39. Select one statement that Less High Associate Some College Graduate Professional 
applies to your mother and father 's than school degree college graduate degree degree 
highest educational level achieved. high graduate (J.D., M.D., 
school Ph.D.) 
My father 's highest educational 
level is: 
My mother's highest educational 
level is: 




Thank you for agreeing to participate by sharing your thoughts on how your parent(s) were involved with 
your education when you were a child and the parenting styles they used with you. 
You were selected for an interview because you are an African American male who obtained a college 
degree. Many African American males do not achieve this distinction. 
The questions are intended to explore factors that may have led to your success. 
I will provide you with two definitions and ask you just a few questions. I will record this interview and 
your responses will be completely confidential. There are no right or wrong answers. 
Parental involvement can be defined as how your parents participated in your education. Parenting style is 
the process or frame your parents used to raise you. 
I. Why do you think you were successful in college? 
2. Why do you think you were able to complete your college education successfully when so many 
other African American males are unsuccessful? 
3. Were your parents involved in your education? If so, to what degree do you feel your parent(s) 
involvement in the education process and their style of parenting you influenced your academic 
success? Please explain and provide examples. 
4. What advice or recommendations can you give parent(s) raising African American boys as it 
pertains to the imp01tance of parental involvement and parenting style? Please explain and 
provide examples. 
5. What was the primary way in which you were disciplined by your parent(s)? Where there any 
differences in the way your mother and father disciplined you? 
6. How did you benefit from attending and graduating from a HBCU? 
7. What is the highest educational level of your mother and father? 
8. What is your current age? 
9. What was your cumulative GPA upon graduation? 
10. Describe the composition of your family? Who were you raised by? 
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I am a University of Southern Mississippi doctoral student. My dissertation focus is 
"Parental Involvement and Parenting Styles of High Achieving African American 
Males Attending Historically Black Colleges and Universities. 
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PSDQ-SHORT CONSTRUCTS SCORING KEY 
Items in PSDQ-Short 
1, 3, 5, 7, 11, 12, 14, 18, 21, 22, 25, 27, 29, and 31 
2, 4, 6, 10, 13 , 16, 19, 23, 26, 28, 30, and 32 
8, 15, 17, 20, and 24 
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